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Broken Chalk is an Amsterdam-based NGO established in 2020 that monitors and minimises
worldwide human rights violations in education. We aim to promote universal and equal access to

education for all.

We encourage and support achieving societal peace with our international sponsors and partners by
advocating for intercultural tolerance, preventing radicalism and polarisation, and tackling
educational inequalities.
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|. Introduction

1. In Chile, the constitution and several education acts build up the legal framework of the
Chilean education system. Based on these education acts, since 2003, primary and
secondary education has been compulsory and free for children aged six and up.

2. primary and secondary education are eight and four years, respectively. Secondary
education is divided into two tracks: a general academic curriculum in the humanities
and sciences and one with a vocational curriculum."

3. The Chilean educational system is decentralised and consists of three types of schools:
municipal, private subsidised, and private non-subsidized. The Department of Municipal
Education manages municipal schools, while private persons or institutions manage the
other two kinds of schools.'

4, 77% of Chilean 3-5-year-old children are enrolled in early childhood education, although
the figure is slightly below the OECD average in 2022."

5. Based on data collected by the World Bank, Chile impressively achieved a youth literacy
of 99% and an adult literacy of 97% in 2021."

6. Aligning with gender stereotypes, Chilean women are underrepresented in subjects like
science, technology, engineering, and mathematics when entering tertiary education.
Women accounted for less than 20% of new entrants in engineering, manufacturing,
construction programs, and communication technologies. In comparison, they
accounted for 83% of new entrants to the field of education, a sector traditionally
dominated by women in Chile."!

7. In Chile, there are significant differences in educational attainment across subnational
regions due to uneven economic conditions and the pattern of internal migrations,
resulting in differences in educational opportunities."i

8. Although Chile was severely affected by the pandemic, the country learned from this
experience and launched an initiative with UNESCO to strengthen teachers' digital
competence."™

9. As Chile has signed and ratified the ICESCR, the CEDAW and the CRC, Broken Chalk urges

Chile to eliminate gender stereotypes existing in society and make de facto changes.”
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Brief overview of the last UN-UPR cycle

10. In the National Report submitted by Chile in 2019, Chile emphasised its efforts to create

a more inclusive education system, especially for indigenous people and persons with
disabilities. In this aspect, a Secretariat for Indigenous Intercultural Education was

established in 2014 .%

11. To improve the quality of education, Chile has adopted new education acts, creating

conditions to ensure quality education for state-subsidized schools and aiming to form
a new national public education system. The Ministry of Education of Chile also
introduced a school quality assurance plan to develop a shared vision of education

quality among different levels and institutions.*

12. In the last UPR cycle, Chile received 20 recommendations regarding the right to

education. Most recommended countries focused on adopting a comprehensive policy
on establishing a more inclusive education system where people with different
socioeconomic statuses and disabilities, migrants, minority groups, and indigenous
peoples can all have equal access to quality education. Chile supported 19 out of 20
recommendations, while one recommendation, focusing on formulating a rights-based
approach to comprehensive and inclusive public policies concerning migrants, was

noted.Xi

One Step Away from Quality Education for All: Differentiation

Based on Socioeconomic Status

13. Socioeconomic status has long been recognised as a pivotal factor influencing students’

academic achievement. Research consistently reveals that children from higher
socioeconomic backgrounds tend to develop academic skills faster than those from

lower socioeconomic backgrounds. Xl

14. It is concerning that Chile had the fifth strongest association between socioeconomic

status and student performance among all PISA 2015 participating countries. This reality
underscores the persistent nature of educational inequalities rooted in students’

socioeconomic backgrounds in Chile. XV

15. The impact of socioeconomic status on education takes multifaceted forms,

encompassing varying levels of access to quality education, differential parental
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16.

17.

18.

19.

20.

involvement and support, and disparities in resources available for standardised test
preparation. These aspects contribute to the intricate web of educational inequalities
that affect students' trajectories.

The depth of the issue is illuminated by considering Chile's Gini index in 2020, which
stands at 44.9%. The Gini index demonstrates the income inequality within a country,
and Chile’s score falls in the category with the highest inequality. This economic divide
directly intersects with educational disparities, reinforcing the role of socioeconomic
status in shaping students' opportunities and outcomes. In Chile, private education is
more expensive and associated with higher quality. ¥V

As introduced above, Chile has public and private schools. While public schools rely
solely on government subsidies, private schools can charge additional fees the market
allows to provide quality education, often featuring highly qualified educators and
supplemental resources. As a result, students from families with the means to afford
private education tend to achieve higher academic performance. In contrast, public
school students often contend with limited supplies and less experienced teachers. Vi
The impact of socioeconomic status is long-lasting and growing. A study indicates that
when comparing two individuals from distinct socioeconomic backgrounds, as
determined by family income and parental education, who attain equivalent System of
Measurement of the Quality of Education (SIMCE) scores in eighth grade, there is an
average disparity of more than 70 points when they take the University Selection Test
(PSU) four years later. Instead of diminishing, these academic achievement gaps tend
to widen over time, underscoring the systemic nature of the challenge X!

Families with higher socioeconomic status often have more time and means to engage
actively in children’s education by providing educational resources and tutoring
enrichment programs, which build a positive learning environment at home and
contribute to students’ overall academic success.

The digital divide exacerbated by the pandemic has further highlighted the influence of
socioeconomic status on education. Families with higher socioeconomic status had the
means to facilitate their children's participation in online courses, owing to sufficient
facilities and access to the Internet. In contrast, lower socioeconomic status families

faced barriers, preventing the equitable implementation of online learning and
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21.

accentuating disparities. Because of the unbalanced distribution of technological
resources, the performance of an online curriculum was prevented V"

While Broken Chalk acknowledges the positive steps taken through reforms and policies
to address inequalities, such as increased funding for public schools and scholarships
for lower-income students, it emphasises the urgency for continued efforts. The
complexity of educational inequalities stemming from diverse socioeconomic statuses
and institutional private education necessitates ongoing dedication to achieving a more

equitable and inclusive education system.

IV. Gender Gaps in Subject Performance and Major Choice

22,

23.

24,

25.
26.

27.

Over the past years, Chile has made progress in narrowing gender gaps in years of
schooling and school attendance. However, persistent gender stereotypes continue to
contribute to disparities in education.

Because of the biases held by teachers, girls often receive lesser cognitive stimulation
than boys within educational settings, particularly evident in science, technology,
engineering, and mathematics (STEM) subjects. Teachers frequently assign the most
challenging math and science tasks primarily to boys. Unfortunately, this practice
unintentionally dissuades girls from aspiring to pursue leadership roles within these
fields. X

The gender gap is evident in PSU scores and the results of the SIMCE tests, especially in
mathematics. Data from the 2015 Trends in International Mathematics and Science
Study (TIMSS) reveals that Chile exhibits the most significant gender gap in mathematics
and the second largest opening in sciences among all participating countries for eighth-
grade primary students.®

The gender gap also manifests in students choosing STEM careers

To tackle the issue, Chile's Ministry of Science, Technology, Knowledge, and Innovation
has introduced a gender policy comprising more than 30 initiatives aimed at achieving
gender parity within the Science, Technology, Knowledge, and Innovation system by
2030. These initiatives include facilitating the full participation of women in the
emerging digital economy. !

In February 2019, an agreement was signed between the Ministry of Education and

Women and Gender Equity, which outlined specific measures aimed at furthering
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initiatives to eliminate gender biases and stereotypes within classrooms. Its primary
goal was to ensure equal educational opportunities for both women and men X
28. Although the positive effects are yet to be seen, Broken Chalk supports such efforts to

promote gender equality within the educational sector.

V. Insufficient Coverage of Early Childhood Education

29. While early childhood education is the first level of education and the Constitutional
Organic Law of Teaching of Chile imposes a duty for the state to promote enrolment, it
is not compulsory.

30. Early childhood education in Chile is divided into three levels, each with two sublevels.
The three levels are daycare (0-2 years), middle level (2-4 years) and transition level (4-
6 years). Notably, early childhood education in Chile predominantly focuses on the two
sub-levels within the transition level: pre-kinder (4-5 years) and kinder (5-6 years). "

31. Similar to other education levels, three types of institutions provide early childhood
education services: municipal educational centres, private educational centres with
state subsidies, and fee-paying private academic centres. Apart from these, there are
two autonomous state-founded institutions, the National Board of Kindergartens and
the INTEGRA Foundation, catering to children under six years old from disadvantaged
backgrounds. ™"

32. According to data collected by the OECD, approximately 77% of Chilean children are
enrolled in early childhood education, a figure slightly below the OECD average.*Vi

33. Several factors influence enrollment in early childhood education, including
socioeconomic status and traditional beliefs. Some parents may resist sending their
children to early childhood education because they are not old enough. V!

34. Furthermore, with an increasing number of women entering the labour market and the
continued perception of women as primary caretakers for children, inadequate early
childhood education coverage can pose challenges for working mothers and single
mothers in balancing their caregiving responsibilities and careers. Vi

35. As the curriculum of early childhood education can be complex, a high level of
knowledge and skills is expected from educators. At the same time, related training does

not fully meet these requirements. Beyond this, the salaries for early childhood
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36.

education teachers are lower than that of teachers at higher levels of education,
resulting in a shortage of qualified and experienced educators.

Broken Chalk acknowledges that the Chilean government has taken steps to implement
inclusive education in early childhood education. The Ministry of Education provides
financial supplements for children with developmental disabilities and provides schools
that integrate deaf or blind children in small class sizes with additional economic

accessories.**

VI. Lessons from the COVID-19 Pandemic

37.

38.

39.

40.

41.

like many other countries, Chile was severely affected by the COVID-19 pandemic. The
first case of COVID-19 was detected in early March 2020, which collided with the start
of the school year. In response to the unexpected pandemic, the government ordered
the closure of schools, and for much of the year, students did not attend classes in
person. XX

As a result, schools had to transition from face-to-face teaching to online learning or
homeschooling, which required efforts from both teachers and parents.

Before the outbreak of the COVID-19 pandemic, 63% of the teachers in Chile reported
that students were frequently or consistently allowed to use information and
communication technologies (ICT) for projects or classwork, 77% of the teachers in Chile
used ICT during formal education or training, 51% of the teachers in Chile incorporated
ICT skills for teaching into their professional development activities. The data suggests
that the shift in teaching methods posed challenges for many teachers. i
Additionally, 17% of teachers in Chile expressed a significant demand for professional
development related to fostering collaboration between teachers and parents or
guardians. This indicates that a certain number of teachers needed such training or
guidance. i

Beyond these general statistics, students in the bottom quartile of the socioeconomic
distribution faced challenges with computer access, with only 64% having access to a
computer. This suggests that many students did not have access to online learning
during the pandemic. The situation might have been exacerbated as students might

need to share the only available computer with other family members >V
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VILI.

42. Beyond the differences mentioned above, a study revealed that significant disparities
among schools of varying socioeconomic status marked the reopening of schools during
the pandemic. Schools catering to the most disadvantaged students notably provided
fewer in-person classes. ¥V

43, Moreover, an interviewee told us that from their observation, remote education made
it hard for students to socialise, recognise, and follow classroom behaviour rules. Vi

44. While the COVID-19 pandemic belongs to the past, it serves as a sobering lesson for
Chile, underscoring how it deepened the pre-existing gaps stemming from

socioeconomic inequalities and left students with insufficient interpersonal skills.

Recommendations

45, Broken Chalk recommends that Chile take steps to mitigate the impact of
socioeconomic status on education by ensuring public schools receive adequate
funding, facilities, and educational resources and implementing policies and practices
that explicitly prioritise equity in education.

46. Broken Chalk recommends encouraging greater involvement of local communities in
schools to enhance the sense of ownership and accountability for education outcomes
and foster a more supportive environment for students.

47. Broken Chalk suggests that Chile addresses gender stereotypes in education by offering
training and educational programs for teachers to promote gender equality.

48. Broken Chalk encourages Chile to persist in its initiatives aimed at closing the gender
gap within the fields of Science, Technology, Knowledge, and Innovation.

49, Broken Chalk urges Chile to continue its efforts to expand early childhood education
coverage, a move that benefits not only children but also working mothers.

50. Broken Chalk recommends Chile offer programs and resources to educate parents on
the importance of early childhood education and their role in supporting their children’s
learning from an early age.

51. Broken Chalk recommends that Chile implement additional programs to bridge the
digital divide and even consider affirmative measures to ensure that children from lower

socioeconomic backgrounds have equal access to computers and the internet.
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52. Broken Chalk encourages Chile to provide teachers with more opportunities for courses

that enhance their ICT skills and promote collaboration with the parents of their
students.

53. Broken Chalk encourages Chile to continuously collect and analyse data to monitor
progress, identify areas of improvement, and make relevant policies based on the

statistics.
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